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The Pupil Premium is funding to improve education outcomes for 
disadvantaged pupils in schools in England.

Evidence shows that disadvantaged children generally face additional 
challenges in reaching their potential at school and often do not perform 
as well as other pupils.



Pupils on roll Female % PP%
2020/2021 1257 47.8% 26.2%
2021/2022 1284 48.1% 28.4%

PP Number Female % Female Number
2021/2022 364 49.2% 179

Our current position



Our current priorities

• Rising number of students with reading ages below their 
chronological age on entry is a concern (40% of year 7, youngest 
being 4:06 years)

• Strong SEN reputation 
• Engagement with parental events
• Attendance (post covid)



The Impact of the Pandemic

Multiple studies have shown Covid-19 as having a negative impact for many students, especially those 

from disadvantaged backgrounds, who are likely to have missed out on:

• Social interaction

• Relationships with teachers and peers

• Teacher subject knowledge

• Structure and routine

• Consistency of expectations

• Opportunities for conversations and discussions

• Modelling 

• Feedback



Mental Health and Well-Being

The pandemic has had a significant effect on all students and those who are 

disadvantaged are likely to be feeling higher levels of stress or anxiety, which is 

reflected in the greater demand for the services which we offer as a school.



The Pupil Premium provides an important focus for prioritising the 

achievement of children from disadvantaged background in our education 

system.  When it is most effective, the people premium will sit at the heart of 

a whole school effort, with all staff understanding the strategy and their role 

within it.





Section 1 - Teaching 

Research from the Education Endowment Foundation suggests that the largest impact 

on the disadvantaged students’ outcomes at school is high quality teaching and 

learning, which is supported by research (Rowland (2021), Blandford (2019), Pinkett 

and Roberts (2019)) and the Department for Education (DfE) (Improving Attendance: 

Wheelers Lane and Studio West (2022)). 







Literacy and Vocabulary Gaps

Vocabulary can be a predictor of achievement and is often related to social economic 

status.  Research in America, adapted by Zero to Three, has shown that the word gap 

by the age of three can be up to 600 words (54.5%).

By the time students reach secondary school this could have widened to be 

significantly more.  Recommendations by EEF (2021), Rowland (2019) and Studio 

West (2022) have shown that having literacy at the heart of the school’s strategy to 

improve learning outcomes has a significant effect. 



Oracy Framework

EEF (2021) research suggests this can add six months to a student’s progress, and they 

have extensive research to validate this.  They stated that “It is important that spoken 

language activities are matched to learners’ current stage of development so that it 

extends their learning and connects with the curriculum.”  The approach should focus 

on speaking, listening and a combination of the two.  They should be frequent and 

delivered over a sustained period. 

Most importantly, teachers shouldn’t presume language, background knowledge or 
learning behaviours.



Section 2 – Targeted Academic Support

Targeted academic support can be interwoven with teaching strategies, as some 

students need further assistance to bring them to a similar level of their peers. 



Careers Provision

Pinkett and Roberts (2019) and Rowland (2021) both recommend a strong careers provision 

at KS3, which allows students to focus on their aspirations and how to achieve them.  Many 

disadvantaged students have limited aspirations due to their lack of exposure.  



Careers Provision

A well planned and resourced careers curriculum in KS3 allows students to raise their cultural 

capital and achieve their aspirations.  Evidence shows that statistically significant positive 

relationships exist between the number of employer contacts, such as talks or work 

experience, a young person experiences in school between 14 and 19 years of age, and their 

reported confidence at the age of 19-24; the likelihood of whether (at 19-24) they are NEET 

or non-NEET; and their earnings if salaried (Mann 2015).



Breakfast and Homework Club

Both the breakfast club and the homework club are to be relaunched, with dedicated 

support which focuses on revision, reading, homework, as well as creating an environment 

where the disadvantaged cohort feel comfortable and can access hot food and drink.  



Transition

Transition between years 6 and 7 can be developed with both attendance and tutors.  

Wheelers Lane (2022) stated that by engaging the parents at the transition stage, a greater 

number have engaged once the student has started.  



Section 3 – Wider Strategies 

Wider strategies can have a large impact on a student’s life, working with the previous 

two strands.



Attendance 

Teacher-student interaction is the glue to attendance and all form tutors are 

encouraged to discuss absences with the students upon their return.  Students 

receive their reports at each AP which shows their attendance and the number of 

lessons missed.  Recommendations by Rowland (2019) show that having their peer’s 

attendance helps increase overall attendance. 



Well-Being 

The school’s work centres on the disadvantaged student’s wellbeing, paying for music 

lessons, counselling, access to cultural capital, spare uniform and revision materials.  

They believe that the students should have the same opportunities as the non-

disadvantaged, and that their well-being should be supported to decrease symptoms 

of anxiety and depression.  



Pupil Premium Champion 

Rowland (2015) recommends having a PP champion for each year group.  This 

means that students have a nominated staff member which they can see for 

support, and there are strong links between the staff member and the 

families.  This leads to more engagement with the school from parents and the 

students feel supported for their needs. The champions stay with the year 

group, working on helping the students gain access to interventions. 



Family Support Worker

Studio West (2022) recommend that schools have a family support worker who works 

predominantly with the harder to reach families and liaises with outside agencies.  

Again, this can lead to an increase in engagement, attendance and reputation.  

Briefings should be a triangulation of behaviour, SEND and pastoral.  The school 

should be modelling mutual respect towards society as a whole and be leading by 

example in their community (Wheelers Lane (2022)).



Parental Engagement 

EEF (2021) recommends increasing parental engagement, as it can have an impact of 

4 months of progression based on a large amount of evidence.  School should foster 

positive relationships with disadvantaged families, as these are mutually beneficial. 



Disadvantaged families are doing the best they can with the 

limited resources available to them. 

Perseverance with these families, not prejudice, gets results 

(Pinkett and Roberts (2019))


